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SCHEME OF EXAMINATION

Subject Paper Max. Total Min.
Marks Marks Marks
ARTS GROUP
Environmental Studies 75 100 40
Field Work 25
Foundation Course
Hindi Language I 75 75 26
English Language I 75 75 26
1. Political Science I 75 26
150
I 75 26
2. Sociolo I 75 26
o 150
I 75 26
3. History I 75 26
150
I 75 26
B.ED. GROUP
4. Learner and learning process 100 33
5. Pedagogical studies (Elective Part 1) 100 33

a. Padagogy of social science

b. Padagogy of language(English)

c. Padagogy of language (Hindi)

PRACTICUM

Psycho-metric Assessment

50 (External)

20



At least 5 Practicals have to be conducted.

1.

8.

2
3
4.
5
6
7

Span of attention by techisto-scope.

Transfer of learning by mirror drawing.

Case study to measure the problematic behavior of the child.
Value Test.

Testing individual differences/ intellegence test.

Reasoning ability.

Aptitude test in any school subject (Compulsory)

Achievement test in any school subject with finding difuculty level only.(Compulsory)

Internship (1month) 50 (Internal) 20

Reflective Diary & Supervisor’s Assessment

Preparation of Teaching aids 50 (Internal) 20



USE OF CALCULATORS

The Students of Degree/P.G. Classes will be permitted to use of Calculators in the
examination hall from annual 1986 examnination on the following conditions as per
decision of the standing committee of the Academic Council at its meeting held on 31-1-
1986-

1. Student will bring their own Calculators.

2. Calculators will not be provided either by the university or examination centres.

3. Calculators with, memory and following variables be permitted +, -, X, ,
square, reciprocal, expotentials log, square root, trignometric functions, wize,
sine, cosine, tangent etc. factiorial summation, xy, yx and in the light of

objective approval of merits and demerits of the viva only will be allowed.
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UNIT-I

UNIT-11
UNIT-111
UNIT-IV

UNIT-V
Note :

PART - 11
ENGLISH LANGUAGE M.M. 75

Five question to be attempted, each carrying 3 marks.
Essay type answer in about 200 words. 5 essay type question to be asked three to

be attempted. 15
Essay writing 10
Precis writing 10
(a) Reading comprehension of an unseen passage 05
(b) Vocabulary based on text 10
Grammar Advanced Exercises 25

Question on unit 1 and IV (b) shall be asked from the prescribed text. Which will
comprise of popular create writing and the following items. Minimum needs housing

and transport Geo-economic profile of M.P. communication Educate and culture.
Women and Worm in Empowerment Development, management of change, physical
quality of life. War and human survival, the question of human social value survival,
the question of human social value, new Economic Philosophy Recent Diberaliation
Method) Demoration docontralisation (with reference to 73, 74 constitutional
Amendment.

Books Prescribed :

Aspects of English Language And Development - Published by M.P. Hindi
Granth Academy, Bhopal.
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9. Palmar and Prkins - International Relations.

10. R. Aron - Peace & war - A theory of International Relations, London.
11. Organski - World Politics

12. C.P. Schliccher - International Relations, Co-operation and Competition.

13. J. Frankel - The making of Foreign policy, london, 1963.

14. H.J. Morgenthau Politics Among Nations, 6th adition, New York, 1985.

15. K.N. Waltz - Theory of International Politics, Addison - Wesley, 1979.
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10. Pfittner J.M. — Public Administration.
11. White L.D. - Introdution to the Principles of Public Administration.
12. Bhambbhari C.P. — Bureaucracy and Politics in India, Delhi Vikas 1971.
13. Bhattacharya M. - Public Administration.
14. Maheshwari S.R. - Indian Administration system.
15. Awasthi & Maheshwari — Public Administration.
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2. Singh, Nihal Gurumukh —
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Modernindia(EnglishandHindiVersion)

Landmarks in Indian Constitutional Development and
National Movement.

Indian Constitutional Development and National Move-
ment in India.
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Grant and Temperley

Kettelby

Moon

Plamor & Parkins
Parks, Hengy Bamford
Panikkar K.M.
Schuman

Taylor, A.J.P.
Vinacke, H.M.

Fay

Robert. Engong
Manazir Ahmad
Satyaketu Vidyalankar
ST aHf

At A Rig

- Europe in the 19th and 20th Century (also Hi--
Version)

- History of the Modern Times

- Imperialism in World Politics

- International Politics

- The United States of America A History

- Asia and Western Dominance

- International politics

- Struggle for Mastery over Europe

- A History of Far East in Modern Times

- Origins of the World War

- Europe since waterloo

- Europe ka Itihas (in Hindi)

- Sudurpurva ka Itihas (in Hindi)
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UNIT-I

UNIT-11

UNIT-I11

UNIT-1V

UNIT-V

UNIT-I

UNIT-I1

Unit-111

UNIT-1V

UNIT-V

SOCIOLOGY
PAPER - |

SOCIOLOGYOF TRIBAL SOCIETY

The concept of Tribe.

Characteristics of Tribal society Distinction in Tribe and Caste.

Classification of Tribal people :-

M.M. 75

Food gatherers and hunters, shifting cultivates, nomads, peasants settled agricultur-

ists, artisans.

Sociocultural profile - Kinship, marriage and family, religions beliefs cultural traditions.

Social mobility and change sensitization.

Schemes of Tribal Development Various tribal movements.

Problems of Tribal people -

Poverty, illitracry, indebtedness, agrarian issues, exploitation study of tribal
immunities in Chhattisgarh with special reference to "oraon", "Kanwar" and

"Gond".

PAPER - I
SOCIAL RESEARCH METHODS

Meaning and significance of Social Research.

Hypothesis and its formulation Scientific method and its applicability.

Positivism

Ethnography, observation, case study, content analysis.

Types of Research -

Historical, descriptive, comparative exploratory, experimental.

M.M. 75

Techniques of data collection - survey sampling, Questionnaire, Interview schedule

and Interview guide.

Meaning, importance and limitations of social statistics.

Graphs, diagrams and measures of central tendency - mean mode, mediaJ correlation.
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B.A. B.ED
PAPER -I
LEARNER AND LEARNING PROCESS
MARKS: 100
COURSE OBJECTIVES:

To enable teacher trainees to-

(i) acquire knowledge and understanding of stages of human development and
developmental tasks with special reference to adolescent learners;

(ii) develop understanding of process of child learning in the context of various
theories of learning;

(iii) understand intelligence, motivation and various types of exceptional children; and

(iv) develop skills for effective teaching-learning process and use of psychometric
assessment.

Course Outline
Unit - I: Nature of Psychology and Learners

- Psychology: Its meaning, nature, methods and scope; functions of educational
psychology.
- Stages of Human Development: Stage specific characteristics and developmental tasks.

- Adolescence in Indian Context: Characteristics and problems of adolescents, their
needs and aspirations.

- Guidance and counselling for adolescents.
Unit - II: Learning

- Nature of Learning: Learning theories with specific reference to Piaget’s
Cognitive Theory and Vigotsky’s Social Learning.

- Factors influencing learning and teaching process: Learner related, teacher related,
process related, and content related.

Unit - I11: Intelligence
- Nature and characteristics of intelligence and its development.

- Theories of intelligence: Two factor theory - Multifactor Theory (PMA) and Sl
Model.

- Measuring intelligence: Verbal, Non-Verbal and Performance tests (one
representative of group test and individual test of each),

- Creativity: definition & measurement.
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Unit - 1V: Exceptional Children

- Concept of exceptional children: Types and characteristics of each type including
Children with learning disabilities.

- Individual differences: Nature; accommodating Individual differences in the
classroom. Learner centered techniques for teaching exceptional children.

- Personality: Definition, meaning and nature; development of personality; type and
trait theories of personality.

- Group Dynamics, Psycho-analysis.

Unit - V: Socialization, Culture and Education in Indian context
- History of Indian psychology with specific reference to religions and epics.
- Durganand Sinha’s Cognitive Development.

- Understanding diversity in Indian culture.

Suggested Readings:

1. Bhatia, H.R.: Elements of Educational Psychology. OrientLangman Ltd.,
Bombay.

2. Chauhan, S.S.: Advance Educational Psychology. Vikas Publishing House, New
Delhi.

3. Chauhan, S.S.: Psychology of Adolescence.Allied Publishers, New Delhi.

4. Garrett, H.E.: Statistics in Psychology and Education. Vakils, Fetter and Simo
Ltd., Bombay.

Gulati, Sushma: Education for Creativity, NCERT, 1985.

Hurlock, E.B.: Adolescent Development. McGraw Hill, New York.
Kapil, H.K.: Sankhiyiki ke Mool Tatva. Vinod Pustak Mandir, Agra.
Kulshrestha S.P: Educational Psychology.

© © N o O

Mangal, S.K.: Psychological Education.Prakash Brothers, Ludhiana.
10. Mathur, S.S.: Educational Psychology. Vinod Pustak Mandir, Agra.
11. Mathur, S.S.: Shiksha Manovig yan. Lall Book Depot, Meerut.
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12. Srivastava, G. N. P.. Recent Trends in Educational Psychology. Psycho
Research Cell, Agra.

13. Tripathi, S. N.: Pratibha Aur Srijnatmakta.Macmillan Co., Bombay.

14. Psychology in a Third world country: The Indian experience by Durganand
Sinha.

15. Motivation and Rural development by Durganand Sinha.
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PAPER -1
PEDAGOGICAL STUDIES (PART I)
(A) PEDAGOGY OF SOCIAL SCIENCE (PART I)
TOTAL MARKS: 100

This course in the teaching of Social Sciences introduces student teachers to matters of
both content and pedagogy. Some emphasis on content seems necessary in view of the fact that
many student teachers may not be having sufficient exposure to four major disciplines of Social
Sciences. In fact, the pedagogy of a field of enquiry cannot be separated from its content. This
course will help student teachers understand key concepts of the various Social Sciences as well
as related pedagogical issues. Furthermore, student teachers should be encouraged to see
interconnections between the different Social Sciences, i.e. see Social Sciences as an integrated
area of study.

Social and economic issues and the concerns of Indian society have been introduced
through real-life situations and primary sources of information. Student-teachers are encouraged
to grasp concepts andto develop thinking skills. That is why, in certain cases, Case Studies for
the transaction of topics hasbeen indicated.

COURSE OBJECTIVES:
After completion of course the students will be able to-

(i) develop an understanding of the nature of Social Sciences, both of individual
disciplines comprising Social Sciences, and also of Social Sciences as an integrated/
interdisciplinary area of study;

(i) acquire a conceptual understanding of the processes of teaching and learning Social
Sciences;

(iii) enable student teachers examine the prevailing pedagogical practices in classrooms
critically and to reflect on the desired changes;

(iv) acquire basic knowledge and skills to analyse and transact the Social Sciences
curriculum effectively following wide-ranging teaching-learning strategies in order to
make it enjoyable and relevant for life.

(v) sensitize and equip student teachers to handle social issues and concerns in a
responsible manner, e.g., preservation of the environment, disaster management,
promoting inclusive education, preventing social exclusion of children coming from
socially and economically deprived backgrounds, and saving fast depleting natural
resources (water, minerals, fossil fuels etc.).
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Course Outline (Part I)
Unit - I: Social Sciences as an Integrating Area of Study: Context and Concerns

- Distinguishing between Natural and Social Sciences: Major Social Sciences disciplines
in Schools.

- What is 'social’ about various Social Sciences?
- Uniqueness of disciplines vis-a-vis inter-disciplinarity.

- Linking child's natural curiosity with natural phenomena like weather, flora and fauna;
spatial and temporal contexts; important social and economic issues and concerns of the
present day Indian society.

- Multiple perspectives/plurality of approaches for constructing explanations and
arguments.

Unit - 11: Teaching-Learning Resources in Social Sciences
- People as Resource: The significance of oral data.

- Types of Primary and Secondary Sources: Data from field, textual materials, journals,
magazines, newspapers, etc.

- Using the library for secondary sources and reference material, such as dictionaries and
encyclopedias.

- Various Teaching Aids: Using atlas as a resource for Social Sciences; maps, globe,
charts, models, graphs, visuals.

- Audio-Visual Aids, CD-Rom, multimedia, internet.
Unit - 111 Social Sciences Curriculum for Schools in India
- Curriculum Development Process: National and State levels.

- Studying the Social Sciences Syllabus: Aims and objectives, content organisation and
presentation of any State Board and CBSE for different stages of school education.

Unit - 1V: Teaching-Learning of Geography- Space, Resources and Development
- Meaning, Nature and Scope of Geography: Current Trends.
- Teaching and Learning Major Themes and Key Concepts in Geography.

- Location: Absolute (Grid system of latitudes and longitudes) and relative location: two
ways of describing the positions of places and people on the earth's surface.
Differentiating between sites (location) and situation (place).
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- Place: Distinct physical and human characteristic of places that distinguish one from the
other.

- Movements: Interdependence and interaction across space, migration of people, transport and
communication; trade and commerce, patterns of centres, pathways and hinterlands.

- Regions: Formation and change.

- The above content may be used to understand teaching-learning strategies and skill
development in Geography.

- Developing Skills in Geography: Observation, recording and interpretation of physical and
social features and phenomena; Reading and interpreting geographical information through
tables, figures, diagrams, photographs; Map reading and interpreting using scale (distance),
direction, symbols, point, line and area; Visual-to-verbal and verbal-to-visual transformation
leading to mental mapping; ldentifying, constructing and asking geographical questions;
Developing and gathering relevant information and data and analysing them to answer
geographical questions and offering explanations and interpretations of their findings; applying
acquired knowledge and skills for understanding the wider world and taking personal decisions;
taking up activities to study environmental degradation in the local area and its preservation
methods; studying any disaster involving all factors at the local/global levels.

- Teaching Strategies in Geography: Questioning; Collaborative strategies; Games, simulations
and role plays; Values clarification; problem-solving and decision-making.

- Methods: Interactive verbal learning; Experiential learning through activities, experiments;
Investigative field visits based on students' own interests with teacher's support as facilitator;
Engagement with ‘places’ at an emotional or sensory level using art, poetry and literature.

- Techniques: Using textbooks and atlas as a part of oral lessons, non-oral working lessons;
using medium and large scale maps; using pictures, photographs, satellite imageries and aerial
photographs; using audio-visual aids, CDs, multimedia and internet; case study approach.

Unit - V: Teaching-Learning of Economics: State, Market, and Development

- As a branch of social science, economics is concerned with people. It studies how to provide
them with means to realise their potential. This unit on economics deals with the broad themes
of state, market, and development. Market and state are interrelated as instruments of
development. The course endeavours to introduce the learners to key economic concepts and
issues that affect their everyday lives.

- Meaning, Nature and Scope of Economics: Current Trends Key Concepts in Economics
likeScarcity and choice, opportunity cost, productivity, demand, supply and market
mechanism, Division of labour and specialisation.

- Classification of Economic System: Capitalism, Socialism, mixed economy (case study:
India)
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- Developmental Issues in Economics: Sustainable Development- economic growth and
economic development- indicators of measuring the well-being of an economy; Gross
Domestic Product; economic planning; Poverty; Food Security; Price rise; Role and
functions of Money- formal and informal financial institutions and budget; Classification
of Production Activities- primary, secondary and tertiary; Economic Reforms and
Globalisation (discuss these developmental issues with reference to India).

- The above content may be used to undertstand the teaching, learning strategies and skill
development in economics.

- Teaching-Learning Methods in Economics: In addition to usual methods like lecture,
discussion, story-telling, other methods like problem-solving, simulation, games, use of
media and technology, concept mapping, project and activities like field visits (e.g. visit to
a construction site for data on wages and employment), collection of data from documents
(e.g. Economic Survey, Five Year Plan), analysing and interpreting data (using simple
tables, diagrams and graphs) can be undertaken. Self-study and collaborative learning
activities should be encouraged.

- Teaching-Learning Materials: Using textbook, analysis of news (Newspaper, TV, and
Radio); documents (e.g. Economics Survey, Five Year Plan), Journals and News
Magazines.



PEDAGOGICAL STUDIES (PART 1)
(B) PEDAGOGY OF LANGUAGE (ENGLISH) (PART I)
MARKS: 100

School education and teacher-education share a symbiotic relationship. To have qualitative
improvement in education, both teacher education and school education need to mutually
reinforce each other. NCF-2005 and the Right to Education Act, 2009 suggest a rethinking in the
area of teacher education as well. A need to review and redesign the B.Ed. Syllabus was felt as
NCF-2005 expects the teacher to look at school education in a holistic manner. It advocates
learner-centred learning rather than teacher-centred teaching. Teacher’s attitude, aptitude and
motivation play an important role because the teacher needs to engage with the learning process
of the learner. Teacher as a facilitator helps learners construct their knowledge. The teacher
should be able to participate meaningfully to transact the syllabus and textbooks effectively
along with teaching-learning materials. Therefore, the teacher should be well-versed not only
with the subject content but also with the pedagogy of learning.

COURSE OBJECTIVES:
After completion of Course the student will be able to-
(i) understand the different roles of language;
(i) understand the relation between literature and language;
(iii) understand and appreciate different registers of language;
(iv) develop creativity among learners;
(v) understand the role and importance of translation;
(vi) examine authentic literary and non-literary texts and develop insight and appreciation;
(vii) understand the use of language in context, such as grammar and vocabulary;
(viii) develop activities and tasks for learners;

(ix) understand the importance of home language and school language and the role of
mother tongue in education;

(x) use multilingualism as a strategy in the classroom situation;
(xi) develop an understanding of the nature of language system;
(xii) understand about the teaching of poetry, prose and drama;

(xiii) identify methods, approaches and materials for teaching English at various levels in
the Indian context;

(xiv) understand constructive approach to language teaching and learning;
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(xv) develop an insight into the symbiotic relationship between curriculum syllabus and
textbooks;

(xvi) develop and use teaching aids in the classroom both print and audio-visual material, and
ICT (internet and computer technology);

(xvii) understand the process of language assessment;
(xviii) understand need and functions of language lab;

(xix) sensitize teacher-students about emerging issues, such as right to education for
children,peace and environment education in context with language teaching; and familiarize
students with our rich culture, heritage and aspects of our contemporary life.

(xx) Language classroom and texts have a lot of scope to make students sensitive towards
surroundings, people and the nation.

Course Outline (Part I)
Unit - I: Role of Language

- Language and Society: Language and Gender; Language and Identity; Language and
Power; Language and Class (Society).

- Language in School: Home language and School language; Medium of understanding
(child’s own language); Centrality of language in learning; Language across the
curriculum; Language and construction of knowledge; Difference between language as a
school-subject and language as a means of learning and communication; Critical review
of Medium of Instruction; Multilingual classrooms; Multicultural awareness and
language teaching.

- Constitutional Provisions and Policies of Language Education: Position of Languages in
India; Articles 343-351, 350A; Kothari Commission (1964-66); NPE-1986; POA-1992;
National Curriculum Framework-2005 (language education).

Activities
(i) Discussion of Position paper on:
- ‘Teaching of English’;
- ‘Teaching of Indian Languages’; and
- ‘Multilingualism as a Resource’.
(if) Analysis of advertisements aired on Radio/Television on the basis of language and gender.

(iii) Take a few passages from Science, Social Science and Maths textbooks of Classes VI to VII
and analyse:

- How the different registers of language have been introduced?
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- Does the language clearly convey the meaning of the topic being discussed?
- Is the language learner-friendly?
- Is the language too technical?
- Does it help in language learning?
(iv) Now write an analysis based on the above issues.
(v) Project

- Prepare a report on the status of languages given in the Constitution of India and
language policies given in Kothari Commission, NPE-1986, and POA-1992, Syllabus for
Two-Year Bachelor of Education.

- Visit five schools in the neighbourhood and prepare a report on the three language
formula being implemented in the schools.

- Teaching Practice
- Talk to the students and find out the different languages that they speak.
- Prepare a plan to use multilingualism as a strategy in the English classroom.

(vi) On the basis of the English Textbooks (VI to XII) prepare a list of Topics and activities
given on: (a) Language and Gender (b) Language and Peace. Write a report on their reflection in
the textbooks.

Unit - 11: Position of English in India

- Role of English Language in the Indian Context: English as a colonial language, English
in Post-colonial times; English as a language of knowledge; Position of English as a
second language in India; English and Indian languages; English as a link language in
global context; challenges of teaching and learning English.

Activities

(i) Discuss in groups about how the role of English language has changed in the twenty-
first century.

(i1) Topic for Debate: Globalisation and English.

(iii) Discussion on the topic: ‘“War Begins When Words Fail’.

(iv) Keeping in view the topics given in this unit, prepare a questionnaire.
(v) Interview ten people and write a report on ‘English Language in India’.

(vi) Project:



- Do a survey of five schools in your neighbourhood to find out:
(a) Level of Introduction of English
(b) Materials (textbooks) used in the classroom

- Prepare a report on the challenges faced by the teachers and the learners in the teaching-
learning process.

Unit-11l:  An Overview of Language Teaching

- Different Approaches/Theories to Language Learning and Teaching (MT & SL):
Philosophical, social and psychological bases of approaches to Language acquisition and
Language learning; inductive and deductive approach; whole language approach;
constructive approach; multilingual approach to language teaching (John Dewey, Bruner,
J. Piaget, L. Vygotsky, Chomsky, Krashen), and Indian thought on language teaching.

- A Critical Analysis of the Evaluation of Language Teaching Methodologies: Grammar
cum Translation Method, Direct Method, Structural-Situational Method, Bilingual
Method, Communicative Approach.

Activities
(i) Discussion on the topic: ‘Mother Tongue and Other Tongue’.
(ii) Project:

- Do a comparative study of positive features and weaknesses of different approaches to
language learning.

(iii) Teaching Practice
(iv) Prepare four activities keeping in view ‘Constructivism in a Language Classroom’.
Unit - 1V: Nature of Language

- Aspects of Linguistic Behaviour: Language as a rule-governed behaviour and linguistic
variability; Pronunciation- linguistic diversity, its impact on English, pedagogical
implication; Speech and writing.

- Linguistic System: The organisation of sounds; The structure of sentences; The concept
of Universal grammar; Nature and structure of meaning; Basic concept in phonology,
morphology, syntax and semantics; Discourse.

Activities

- Have a discussion on the topic ‘Difference between Spoken and Written Language’.
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Unit - V: Acquisition of Language Skills
- Grammar in context; vocabulary in context
- Acquisition of language skills: Listening, speaking, reading and writing.

- Listening and Speaking: Sub skills of listening: Tasks, Materials and resources for
developing the listening and speaking skills: Story-telling, dialogues, situational
conversations, role plays, simulations, speech, games and contexts, language laboratories,
pictures, authentic materials and multimedia resources.

- Reading: Sub skills of reading; Importance of understanding the development of reading
skills; Reading aloud and silent reading; Extensive and intensive reading; Study skills,
including using thesaurus, dictionary, encyclopedia, etc.

- Writing: Stages of writing; Process of writing; Formal and Informal writing, such as
poetry, short story, letter, diary, notices, articles, reports, dialogue, speech, advertisement,
etc; Reference skills; Study skills; Higher order skills.

Activities

(i) Collect ten examples of Grammar in context from English Textbooks of Classes VI to VIII
and have a group discussion.

(i) Teaching Practice

(iii) Prepare activities for listening, speaking, reading and writing. (5 Each)
(iv) Prepare three activities to develop the reading skills of Class VI students.
(v) Project

(vi) Keeping in view the needs of the children with special needs prepare two activities for
English teachers.

Suggested Readings:

1. Bond, L. G. et al. (1980): Reading Difficulties- Their Diagnosis and Correction. New
York, Appleton - Century Crafts.

2. Valdmen (1987): “Trends in Language Teaching.New York, London, Mac Graw Hill.

3. Johnson, K. (1983): Communicative Syllabus Design and Methodology. Oxford, Pergamon
Press.

4. Widdowson, H.G. (1979): Teaching language as Communication. London, OUP.

5. David, E. (1977): Classroom Techniques- Foreign Languages and English as a Second
Language. New York, Harcourt Brace, 30.



6. Parrot, M. (1993): Tasks for the Classroom Teacher. London, Pergamon.
7. Grillett, M. (1983): Developing Reading Comprehension. London, CUP.
8. Byrne, D. (1975): Teaching Writing. London, Longman.

9. Morgan & Rinvoluri (1991): New Ways of Dictation. London, Longman.

10. Mukalel, J. C. (1998): Approaches to English Language Teaching.Sterling Publishing
House, New Delhi.

11. Palmer, H. E.: The Principles of Language Study.

12. Sharma, K. L.: Methods of Teaching English in India.

13. Thomson & Wyatt, H.G.: Teaching of English in India.University of London.
14. Varghese, Paul: Teaching of English as Second Language.

15. Kohli, A. L.: Techniques of Teaching English.

16. Jain, R. K.: Essentials of English Teaching.

17. Bhatia, K. K: New Techniques of Teaching English as a Foreign Language.

18. Venkateshwaran, S: Principles of Teaching English.

19. Yoakum, G.A. & Simpson, R.G.: Modern Methods and Techniques of Teaching.

20. Dave, Pratima S. (2002): Communicative Approach to the Teaching of English as a
Second Language. Himalaya Publishing House, Mumbai.

21. Halbe, Malati (2005): Methodology of English Teaching.Himalaya Publishing House,
Mumbai.

22. Choudhary, N.R. (2002): English Language Teaching, Himalaya Publishing House,
Mumbai.

23. Sachdeva, M.L.: A New Approach to Teaching of English in India.
24. Sonwani, V. K. (2005): The English Language and Indian Culture.
25. Adams, M. J. (1990): Thinking and Learning about Print. Cambridge, Ma: MIT Press.
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PEDAGOGICAL STUDIES (PART I)
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Internship Guide
Description of Roles:

Interns are students who are a graduate in their subject major, and are spending a four
monthworking with experienced mentor teachers on their teaching practice while taking graduate
courses in the Teacher Education department.

Mentor Teachers are experienced school teachers who mentor interns. They provideguidance,
insight and opportunities for supported practice.

Supervisors work with school administrators/Mentors to determine school experience forinterns,
mediate in difficult situations, and oversee interns’ progress in schools and with respect to
program requirements. They are faculty who organize campus based lectures and seminars in
each subject area. They provide supervision and guidance for the interns in and out of the
campus.

Intern Responsibilities

Interns are students of teaching. In contrast to traditional student teaching programs, interns are
not expected to begin the year ready to teach on their own. Instead, they are expected to engage
in observations, co-planning and co-teaching with their mentor teachers and to build their
capacity toward assuming responsibility for extended lead teaching during the semester.

Interns are in a period of transition from students to professional teachers. During this transition,
they must retain the perspective of a learner as they take on the new and unfamiliar role of a
teacher. Interns are expected to take an active role in their own learning and to contribute to the
learning of fellow interns.

Planning and Communication
- Keep supervisor informed about classroom schedules and events.
- Direct questions or concerns to supervisors or mentor.

- Schedule observations and conferences with the mentor and inform supervisor about changes
promptly.
- Meet regularly with the mentor to discuss planning for instruction.

- Prepare written lesson and unit plans according to both mentor teacher and supervisor’s
expectations.

- Arrange to share all plans and materials with the mentor in a timely way to allow for feedback
before using them.

- Keep the focus class binder up to date with plans and materials and ensure that it is accessible
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to the mentor and supervisor at all times.

- Engage in reflective diary writing or other communication forums required by mentors and/or
supervisors.

- Provide mentor/supervisor with copies of plans and materials.

- Confer regularly with the mentor teacher and supervisor about progress and concerns.
Professional Activities

- Prepare for and participate in seminars.

- Participate in orientation activities, faculty meetings and other school events.

- Initiate introductions to school faculty, staff and administrators.

- Maintain accurate contact information for mentor teacher(s) and supervisor.

- In case of absence, inform everyone affected promptly, i.e. prior to the absence.

- Comply with the school absence policies and have substitute teacher plans available if
scheduled to teach lessons during the absence.

- Comply with the internship attendance policy.
- Dress professionally.
- Comply with the Professional Conduct policy.

- Consult mentor teacher and supervisor about the work schedule for any part time job and
arrange a mutually acceptable schedule.

Personal Learning

- Take initiative in asking questions, searching out resources, inviting feedback and creating
opportunities to learn.

- Reflect on teaching and learning through discussions and assignments.

- Prepare a professional portfolio (reflective diary).

- Observe teachers and students carefully, taking notes and asking questions.

- Study and participate in the formation and maintenance of a classroom learning community.

- Begin the year by co-planning and co-teaching lessons and activities, moving towards
independent planning and teaching as the year progresses.



Mentor Teacher Responsibilities
Planning and Communication

- Negotiate with intern and supervisor about sequence of intern responsibilities in accordance
with the program standards.

- Provide intern with an outline or list of topics intern will be responsible for teaching, allowing
extra time for intern to locate resources, plan, receive feedback from mentor teacher and
supervisor, and revise.

- Establish regular times to confer with the intern about unit planning and provide support for
identifying big ideas and appropriate curriculum materials.

- Help identify places in the curriculum where the intern can try out ideas learned in seminars.
- Confer regularly with the supervisor about progress and concerns.

- Participate in all school activities from morning assembly to evening assembly.

Supporting Intern Learning

- Facilitate and monitor intern’s progress from observation to co-planning and co-teaching to
lead teaching.

- Guide the intern through daily school-based experiences such as working with other teachers,
dealing with classes on an assembly day, etc.

- Provide appropriate, classroom-based learning opportunities throughout the year.
- Work with intern as a co-teacher as soon as possible, sharing decisions and observations.

- Observe intern’s teaching and help the intern think about student understanding, alternative
approaches, grouping, management, etc.

- Provide interns with oral and written feedback about their teaching, including written feedback.

- Reflect with the intern about teaching, student learning and ideas and strategies studied in
seminars.

Assessment
- Participate in assessment conferences.
- Write and submit an Exit Performance Description at the end of the internship programme.

- Help interns think about their careers as educators and assist with reviewing portfolios,
videotaping, writing letters of recommendation, etc.

Supervisor Responsibilities
Meetings, Observation Visits, and Assessments

- Provide copies of written assessments to interns and mentor teachers.
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- Conduct five feedback sessions with the intern and mentor teacher at the appropriate point of
time.

- Prepare participants for sessions by explaining what to bring and topics to discuss.
- Make at least five observation visits during a week.

- Prepare written assessments prior to feedback sessions, using the appropriate forms for your
intern’s subject area, and provide copies for the intern and mentor teacher at the conference.

- Write and submit an Exit Performance Description at the end of the internship programme.
Communication

- Facilitate communication among interns, mentor teachers and others involved with the
internship.

- Communicate regularly with each intern, at least every other day.
- Communicate regularly with each mentor teacher.

- Communicate regularly, as scheduled, with subject area leaders about interns’ progress and
problems.

- Provide the intern and mentor teacher with detailed notes and written feedback about
observation visits.

- Make sure intern and mentor clearly understand expectations and program standards.

- Keep informed about program developments and pass this information on to interns and
mentors promptly.

- Know where to direct questions and relay answers as soon as possible.
Support of Intern’s Learning by the Supervisor

- Observe the intern’s teaching and confer about the planning and teaching of each observed
lesson.

- Provide constructive written and oral feedback for each observed lesson.
- Identify the intern’s specific needs and work on them with the intern and mentor teacher.
- Inform subject area leader about problems promptly.

- Help interns to develop their portfolios by giving feedback on materials, assisting with
videotaping, etc. records.

- Keep notes of all observation visits including date, progress observed, suggestions made and
actions taken.

- Keep notes of all communication with interns and mentor teachers.

- Keep examples of intern work indicative of progress or problems.
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- Keep copies of all written assessments and professional development plans.
- Submit evaluation reports and professional development plans to the department head.

This highlights the intern’s field experience that contribute to the overall design of the internship
year experience. In schools with other configurations of class time, interns and mentors should
discuss with their field instructors how the intern’s lead teaching time will be distributed
throughout the year. Key aspects of any intern’s lead teaching schedule include:

- After the initial week or two of school, the intern should have lead teaching responsibility (but
not sole teaching responsibility) for at least one class period in a week.

- Interns are novice teachers for whom out-of-class preparation and reflection takes longer than it
does for more experienced teachers. Having regular time during the school day to plan well for
their teaching and reflect carefully on it is vital for the growth of the intern’s practice and for the
quality of the instruction they can provide to the students they share with their mentor. Interns
may spend some of this time outside the classroom, and they may spend some of it in
observation and analysis of the mentor’s teaching.

- In the initial internship programme, short periods of increased lead (sole) teaching
responsibilities should be preceded and followed by periods during which interns return to
teaching only the focus class. From each period of increased lead teaching responsibility to the
next, the demands on the intern’s planning, teaching, and/or assessing should increase.

- Interns’ on-campus classes do not meet every week of the internship. During certain weeks, the
classes do not meet so that interns can be in their placement schools all five days of the week.
Interns’ obligations to their courses during this time focus more on at-school or in-class activities
and less on lengthy reading or writing assignmen
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(Format A)

TEACHING REFLECTIVE LOG FORMAT
(This is to be completed daily during the week you teach)

Objectives for day:

Materials for day:

Instructional Strategies used (explain how the strategies were implemented):

What | did well:

What my students did well:

What I didn’t do so well:

What my students didn’t do so well:

What | would keep the same:

What I would Change:

What did I learn about teaching today? (If you had to modify your lesson to help students,
briefly explain here)
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(Format B)

SCORE SHEET FOR REFLECTION LOG ON FOCUS LESSON

(To be filled by the trainee, based on student reflection)

Name of the Trainee:

Duration: Class: Section:

Unit of teaching:

S.No. | CRITERION ON STUDENT RESPONSE 011,23 |4

1 Ability to identify specific and/or varied instructional
strategies.

Examples to support the strategy.

Connectivity across disciplines.

Ability to identify learning styles.

Examples to reflect according to learning styles.

Ability to display personal reflections

Examples reflected in support of personal reflection

Group conformity

©O©| O N| O O | WO N

Contribution to activity/strategy

[EN
o

Acceptance in group/solo activity or Strategy

Any other remarks by the trainee:

Mentor’s Remarks:

Mentor’s Signature Trainee’s Signature




(Format C)

MENTOR’S EVALUATION REPORT OF TRAINEE

NAME Of the Trainee: coveeeeeniiieiereeeniieeeereeeeeeseseesesssssssscsssssssssssonass

Period of Evaluation: From........ccceeeeeeiiieeennnnnn. [ 1) TS

Subject: .ccuviiiiiiiniiiiiiiiiiiiiiiiiiiiinnn

S.

O

CRITERION

INSTRUCTIONAL STRATEGIES USED-

Are appropriate for the topic/topics.

Has scope for learner engagement.

Has suitability of learning materials.

Assess learner’s understanding throughout the Lesson.

Has effective displays.

olu|bhlwiN|R|=—Z

Are consistent with the objectives.

LEARNER'’S (LEARNING STYLES) IN CLASS-

7 Identification of personalities and talents of learners
8 Identification of learning styles of learners.

9 Ensuring learner participation.

10 | Identification of learner’s pace.

111 | LEARNING ENVIRONMENT-

11 | Learners are motivated, appreciated and involved.
12 | Learners are relaxed and confident.

13 | Management of classroom.

14 | Teacher-Student relationship

15 | Class control

16 | Overall performance

Strengths of the Trainee:

(May use separate papers for detailed report)

Areas of Improvement:

(May use separate papers for detailed report)

Sign of Mentor with Name




(Format D)

Weekly Reflective Diary Format

We learn by doing and reflecting on what we do. (John Dewey)

Use this template to record your observations weekly. This document will be turned in
every Monday following each week in the field. The weeks you teach will have a different
format to follow. Please note that your document will be longer than one page.

Name:
Date:

Analyze your observations to identify specific teaching and learning strategies you
observed involving the classroom teachers and their students. You may include your
behavior if you are involved in the teaching process. Include more than one strategy.

Instructional Strategies (Include more than
one strategy)

Specific example describing how the
strategy was implemented

Learning Styles observed

Specific examples how the learner was
supported through instructional delivery

1. What have you learned about teaching this week?
2. What have you observed/learned about students and their learning this week?

Theory base observed

Specific example from classroom to

apply/support theory

Personal Reflection: Reflect specifically on something you observed and connect to

personal opinions.
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